
 

RIVER DELL REGIONAL SCHOOL DISTRICT 
 

 
 

Content: World Language 
Course: French 1B 

Alignment: 2020 NJSLS 
BOE Born Date: September 2022 

 
 
 

  

Authored by 
Dr. Lisa Torres, Supervisor of ELA & SS 7-12 

Tiffany Correa, Supervisor of PD & Special Projects 
Carole Guerriero 



 

Introduction  
The study of World Languages allows students to explore language outside of their native tongue or to expand/enhance language study of their 

native language. Our district offers language study in French, Italian, Mandarin, and Spanish at various levels. Courses in World Language 

challenge students to recognize and to utilize the three communicative modes, interpretive, interpersonal, and presentational. Each 

communicative mode enhances one's ability to engage with another language. As student skills develop, individuals will further their knowledge 

acquisition in areas of speaking, understanding, and interpreting additional language(s). 

Mission 
River Dell’s curricula is designed to promote student achievement through the development of college and career readiness skills with a focus on 
equal access, inclusivity, and students’ individuality. The mission of the curriculum is to prepare students to live and to work in a global society as 
active citizens and as contributing responsible community members. The program outlined in this curriculum engages students in broad-based, 
experiential learning that will enhance the development of critical thinking, communication, and analytical/relational skills. This curriculum is 
constructed to meet students at their developmental level and to support their progression through varied levels of engagement, skill 
attainment, exploration, inquiry, and analysis assisting them to mature into their authentic selves. 
 

Vision 
World Language courses provide the opportunity for students to develop knowledge and understanding of how communication is influenced by 

culture and by lived experience, and how these intersect to develop our individual and our collective awareness. World Language study enables 

students to cultivate communication and cultural understanding that will enable them to function in a variety of occupations and careers. World 

Language courses expand perspectives, beliefs, and skills positively increasing one’s understanding of cultural differences, which enhances cross-

cultural connection and collaboration. Students studying World Language can engage in local and in global communities with people in different 

native languages to address social justice and other global issues. In an increasingly interconnected world, students studying language derive 

long-term benefits in personal fulfillment and/or professional enhancement. 

 

Scope and Sequence 
River Dell Regional Middle School offers two levels of French: French levels 1a and 1b. Each level allows students to be appropriately challenged. 

The distinction between the courses is indicated in the italicized text under Learning Objectives. An education in French fosters a population that 

progressively gains the necessary knowledge, skills, and attitudes to participate successfully in our global society and value cultural 

understanding. 

 
Overall: (Grade 8) 
 

Unit 1: (13 Weeks) 
Review Material from Grade 7  and Professions 

 
Unit 2: (9 Weeks) 
Location, City Life, Asking, and Giving Directions 



 

Unit 3: (13 Weeks) 
Food, Café, and Restaurants   

 
              Unit 4: (5 Weeks) 

Activities and Leisure                                                                
 

Technology  
Technology integration is the seamless and effective use of 21st Century technology within an instructional setting to support students and 
teachers in the learning process with administrative support and evaluation:  

Standards 8.1 Computer Science  

• Computer Science, previously a strand entitled ‘Computational Thinking: Programming’ in standard 8.2 of the 2014 NJSLS-Technology, 
outlines a comprehensive set of concepts and skills, such as data and analysis, algorithms and programming, and computing systems. 

Standard 8.2 Design Thinking 

• This standard, previously standard 8.2 Technology Education of the 2014 NJSLS – Technology, outlines the technological design concepts 
and skills essential for technological and engineering literacy. The new framework design, detailed previously, includes Engineering 
Design, Ethics and Culture, and the Effects of Technology on the Natural world among the disciplinary concepts. 

New Jersey Administrative Code Summary and Statues:  
The following sections outline skills and special categories mandated by the state of New Jersey for all K-12 curriculum.  
  
Integration of 21st Century Skills and Themes and Interdisciplinary Connections  
District Boards of Education shall be responsible for the review and continuous improvement of curriculum and instruction based upon changes 
in knowledge, technology, assessment results, and modifications to the NJSLS, according to N.J.A.C. 6A:8-2.  

1. District Boards of Education shall include interdisciplinary connections throughout the K–12 curriculum.  
2. District Boards of Education shall integrate into the curriculum 21st Century themes and skills (N.J.A.C. 6A:8-3.1(c). Twenty-first Century 

themes and skills integrated into all content standards areas (N.J.A.C. 6A:8-1.1(a)3). 
  
“Twenty-first Century themes and skills” means themes such as global awareness; financial, economic, business, and entrepreneurial literacy; 
civic literacy; health literacy; learning and innovation skills, including creativity and innovation, critical thinking and problem solving, 
communication and collaboration; information, media, technology skills; and life and career skills, including flexibility and adaptability, initiative 
and self-direction, social and cross-cultural skills, productivity and accountability, and leadership and responsibility 
  
Dissection Law: N.J.S.A. 18A:35-4.25 and N.J.S.A. 18A:35-4.24 authorizes parents or guardians to assert the right of their children to refuse to 
dissect, vivisect, incubate, capture or otherwise harm or destroy animals or any parts thereof as part of a course of instruction.  
  
Amistad Law: N.J.S.A. 18A 52:16A-88 Every Board of Education shall incorporate the information regarding the contributions of African 
Americans to our country in an appropriate place in the curriculum of elementary and secondary school students.  



 

  
Holocaust Law: N.J.S.A. 18A:35-28 Every Board of Education shall include instruction on the Holocaust and genocides in an appropriate place in 
the curriculum of all elementary and secondary school pupils. The instruction shall further emphasize the personal responsibility that each 
citizen bears to fight racism and hatred whenever and wherever it happens.  
  
LGBT and Disabilities Law: N.J.S.A. 18A:35-4.35 A Board of Education shall include instruction on the political, economic, and social contributions 
of persons with disabilities and lesbian, gay, bisexual, and transgender people, in an appropriate place in the curriculum of middle school and 
high school students as part of the district’s implementation of the New Jersey Student Learning Standards (N.J.S.A.18A:35-4.36). A Board of 
Education shall have policies and procedures in place pertaining to the selection of instructional materials to implement the requirements of 
N.J.S.A. 18A:35-4.35. 
  
Asian Americans and Pacific Islanders: N.J.S.A. S4021 This will ensure that the contributions, history, and heritage of Asian Americans and Pacific 
Islanders (AAPI) are included in the New Jersey Student Learning Standards for Social Studies for students in kindergarten through Grade 12. 
  
Career Readiness, Life Literacies, and Key Skills (NJSLS-CLKS): 

• Standard 9.1 Personal Financial Literacy: This standard outlines the important fiscal knowledge, habits, and skills that must be mastered 
for students to make informed decisions about personal finance. Financial literacy is an integral component of a student's college and 
career readiness, enabling students to achieve fulfilling, financially secure, and successful careers. 

• Standard 9.2 Career Awareness, Exploration, Preparation and Training. This standard outlines the importance of being knowledgeable 
about one's interests and talents, and being well informed about postsecondary and career options, career planning, and career 
requirements. 

• Standard 9.3 This standard outlines what students should know and be able to do upon completion of a CTE Program of Study. 
• Standard 9.4 Life Literacies and Key Skills. This standard outlines key literacies and technical skills such as critical thinking, global and 

cultural awareness, and technology literacy* that are critical for students to develop to live and work in an interconnected global 
economy. 

  
Climate Change (This will be modified based off of content) 
Standards in Action: Climate Change Earth’s climate is now changing faster than at any point in the history of modern civilization, primarily as a 
result of human activities. Global climate change has already resulted in a wide range of impacts across New Jersey and in many sectors of its 
economy. The addition of academic standards that focus on climate change is important so that all students will have a basic understanding of 
the climate system, including the natural and human-caused factors that affect it. The underpinnings of climate change span across physical, life, 
as well as Earth and space sciences. The goal is for students to understand climate science to inform decisions that improve quality of life for 
themselves, their community, globally and to know how engineering solutions can allow us to mitigate impacts, adapt practices, and build 
resilient systems.  
  
The topic of climate change can easily be integrated into science classes. At each grade level in which systems thinking, managing uncertainty, 
and building arguments based on multiple lines of data are included, there are opportunities for students to develop essential knowledge and 
skills that will help them understand the impacts of climate change on humans, animals, and the environment. For example, in the earlier 
grades, students can use data from firsthand investigations of the school-yard habitat to justify recommendations for design improvements to 
the school-yard habitat for plants, animals, and humans. In the middle grades, students use resources from New Jersey Department of 



 

Environmental Protection, the National Oceanic and Atmospheric Administration (NOAA), and National Aeronautics and Space Administration 
(NASA), to inform their actions as they engage in designing, testing, and modifying an engineered solution to mitigate the impact of climate 
change on their community. In high school, students can construct models they develop of a proposed solution to mitigate the negative health 
effects of unusually high summer temperatures resulting from heat islands in cities across the globe and share in the appropriate setting. 
 

 

Unit 1:  Review Material from Grade 7, and Professions (13 Weeks) 
 

Core Ideas Through language study, students will make connections with other content areas, will compare the language and the culture studied with their own, and 
will participate in home and in global communities. 
 
Interpretive Mode of Communication: 
Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic materials in the target language. 
Interpersonal Mode of Communication: 
Interpersonal communication is the exchange of information and the negotiation of meaning between and among individuals. 
Presentational Mode of Communication: 
Presentational communication involves presenting information, concepts, and ideas to an audience of listeners or readers on a variety of topics. 
 

Essential Questions  • Why is the French language so prevalent around the world and how will knowledge of French help you in your future endeavors? 

Enduring 
Understanding   

Students will learn to communicate in a basic way to interact with French speakers in a basic conversation 
Learning a world language contributes to global awareness. Global awareness contributes to unity amongst people of diverse cultures. 
 

Practice  Communicate: Communicate effectively in more than one language to function in a variety of situations and for multiple purposes. 
Cultures: Learners use the target language to investigate, explain, and reflect on the relationship between the practices and perspective of the cultures 
studied. Learners use the language to investigate, explain, and reflect on the relationship between products and perspectives of the cultures studied. 
Connections: Learners use the language to investigate, explain, and reflect on the nature of language through comparisons of the language studied and their 
own. Learners use the language to investigate, explain, and reflect on the concept of culture through comparisons of the cultures studied and their own.  
Comparisons: Develop insight into the nature of language and culture to interact with cultural competence.  
Communities: Learners use the language both within and beyond the classroom to interact and collaborate in their community and the globalized world. 
Learners set goals and reflect on their progress in using languages for enjoyment, enrichment, and advancement.  
 

Performance 
Expectations   

Students will be able to: 

• Identify familiar spoken and written words, phrases, and simple sentences contained in culturally authentic materials and other resources related 
to targeted themes.  

• Respond with actions and/or gestures to oral and written directions, commands, and requests that relate to familiar and practiced topics.  

• Identify familiar people, places, objects in daily life based on simple oral and written descriptions.  

• Report on the content of short messages that they hear, view, and read in predictable culturally authentic materials.  

• Demonstrate comprehension of brief oral and written messages found in short culturally authentic materials on global issues, including climate 
change.  

• Request and provide information by asking and answering simple, practiced questions, using memorized words and phrases.  

• Share basic needs on familiar topics using words, phrases, and short memorized, formulaic sentences practiced in class.  

• Express one’s own and react to others’ basic preferences and/or feelings using memorized, words, phrases, and simple memorized sentences that 
are supported by gestures and visuals.  

• Give and follow simple oral and written directions, commands, and requests when participating in classroom and cultural activities.  

• Imitate gestures and intonation of the target culture(s) native speakers when greeting others, during leave-takings, and in daily interactions.  

• Exchange brief messages with others about climate in the target regions of the world and in one’s own region using memorized and practiced 
words, phrases, and simple, formulaic sentences.  

• Present basic personal information, interests, and activities using memorized words, phrases, and a few simple sentences on targeted themes.  



 

• State basic needs on familiar topics using words, phrases, and short memorized, formulaic sentences practiced in class.  

• Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits.  

• Copy/write words, phrases, or simple guided texts on familiar topics.  

• Present information from age- and level-appropriate, culturally authentic materials orally or in writing.  

• Name and label tangible cultural products associated with climate change in the target language regions of the world. 
 

NJ Standards Student Learning Objectives  Suggested Tasks/Activities  Resources/Materials 
7.1.NM.IPRET.1 
7.1.NM.IPRET.2 
7.1.NM.IPRET.3 
7.1.NM.IPRET.4 
7.1.NM.IPRET.5 
7.1.NM.IPERS.1 
7.1.NM.IPERS.2 
7.1.NM.IPERS.3 
7.1.NM.IPERS.4 
7.1.NM.IPERS.5 
7.1.NM.IPERS.6 
7.1.NM.PRSNT.1 
7.1.NM.PRSNT.2 
7.1.NM.PRSNT.3 
7.1.NM.PRSNT.4 
7.1.NM.PRSNT.5 
7.1.NM.PRSNT.6 

 
 

Through listening, reading, writing, and 
speaking, students will…  
 

• Quick review of salutations 

• Ensure that the students review 
the verbs ETRE and AVOIR as well 
as how to conjugate -er ending 
verbs in the present tense 

• Review of the vocabulary 
presented in units 1-3 

• Review of the possessive and 
descriptive adjectives 

• Each of the above will be assessed 
to ensure proper retention and 
identify where the students need 
further review of material learned 
last year 

 
 

Students will be given review assessments to check for 
retention from formerly learned material before learning 
new material. They will be given VHL assessments from the 
D’accord textbook. 
 
The following are suggested activities, tasks, assessments, 

and rubrics: 

• Usage of images to narrate 

• flashcards/online self-assessments (ex. Quizlet) 

• partner speaking/interviewing activities 

• voice recordings 

• video viewings 

• group discussions 

• Student centered/focused activities 

• literature readings 

 

 

• Review from D’accord 

Units 1-3A 

 

 

Key Vocabulary 

 

Bonjour, Enchante, Je vous presente,, Je m’appelle,, Comment t’appelles tu?, J’aime, Je n,aime pas, J’ai including expressions used with the verb AVOIR, Je 
suis (the verb ETRE) which enables students to describe themselves as well as others.  
 
Vocabulary regarding salutations and greetings say goodbye.  Adjectives used to describe people, places, and things.  Words used to identify yourself and 
others. Ask yes/no questions 
 

Days of the Week and Times of Day, Telling Time, Present Tense of Avoir Along with Expressions Using the Verb Avoir, 4 Ways to Ask Questions in French, 
Terms Associated with Academic Life 
 

Identification of Family Members, Expressing Possessions Regarding Oneself and Others, Use of Descriptive Adjectives as well as Gender Agreement with 
Adjectives 
 
Some Professions will be included in the vocabulary 
 
 

Evidence of Learning  
 

Novice Intermediate Advance 

Low: Students communicate using words and 

phrases that are memorized and practiced skills 

learned in French 1A. 

Mid: Students communicate using strings of 

sentences from skills learned in French 1A. 

High: Students communicate using connected 
sentences and paragraphs while talking by using 
skills learned in French 1A. 

Low: Students restate the classroom expressions 

and general commands topic and some basic 

information using memorized speech. Students 

communicate and present skills learned in French 

1A. 

Mid: Students communicate, and present using 

memorized words and paraphrased statements 

from skills learned in French 1A. 

High: Students communicate, and present using 
descriptive words, lists, and complex sentences to 

Low: Student demonstrates an understanding of 

most content whether spoken or written from 

skills learned in French 1A. 

 



 

ask and answer questions. Students utilize 
connected sentences and paragraphs to manage 
simple transactions from skills learned in French 
1A. 

7.1.NM.IPRET.1 
7.1.NM.IPRET.2 
7.1.NM.IPRET.3 
7.1.NM.IPRET.4 
7.1.NM.IPRET.5 
7.1.NM.IPERS.1 
7.1.NM.IPERS.2 
7.1.NM.IPERS.3 
7.1.NM.IPERS.4 
7.1.NM.IPERS.5 
7.1.NM.IPERS.6 
7.1.NM.PRSNT.1 
7.1.NM.PRSNT.2 
7.1.NM.PRSNT.3 
7.1.NM.PRSNT.4 
7.1.NM.PRSNT.5 
7.1.NM.PRSNT.6 
7.1.NH.IPRET.1 
7.1.NH.IPRET.2 
7.1.NH.IPRET.3 
7.1.NH.IPRET.4 
7.1.NH.IPRET.5 
7.1.NH.IPRET.6 
7.1.NH.IPRET.7 
7.1.NH.IPRET.8 
7.1.NH.IPERS.1 
7.1.NH.IPERS.2 
7.1.NH.IPERS.3 
7.1.NH.IPERS.4 
7.1.NH.IPERS.5 
7.1.NH.IPERS.6 
7.1.NH.PRSNT.1 
7.1.NH.PRSNT.2 
7.1.NH.PRSNT.3 
7.1.NH.PRSNT.4 
7.1.NH.PRSNT.5 
7.1.NH.PRSNT.6 

7.1.IL.IPRET.1 

7.1.IL.IPRET.2 

7.1.IL.IPRET.3 

7.1.IL.IPRET.4 

7.1.IL.IPRET.5 

7.1.IL.IPRET.6 

7.1.IL.IPERS.1 

7.1.IL.IPERS.2 

7.1.IL.IPERS.3 

7.1.IL.IPERS.4 

7.1.IL.IPERS.5 

7.1.IL.IPERS.6 

7.1.IL.PRSNT.1 

7.1.IL.PRSNT.2 

7.1.IL.PRSNT.3 

7.1.IL.PRSNT.4 

7.1.IL.PRSNT.5 

7.1.IM.IPRET.1 

7.1.IM.IPRET.2 

7.1.IM.IPRET.3 

7.1.IM.IPRET.4 

7.1.IM.IPRET.5 

7.1.IM.IPRET.6 

7.1.IM.IPRET.7 

7.1.IM.IPRET.8 

7.1.IM.IPRET.9 

7.1.IM.IPERS.1 

7.1.IM.IPERS.2 

7.1.IM.IPERS.3 

7.1.IM.IPERS.4 

7.1.IM.IPERS.5 

7.1.IM.IPERS.6 

7.1.IM.PRSNT.1 

7.1.IM.PRSNT.2 

7.1.IM.PRSNT.3 

7.1.IM.PRSNT.4 

7.1.IM.PRSNT.5 

7.1.IM.PRSNT.6 

7.1.IM.PRSNT.7 

7.1.IH.IPRET.1 

7.1.IH.IPRET.2 

7.1.IH.IPRET.3 

7.1.IH.IPRET.4 

7.1.IH.IPRET.5 

7.1.IH.IPRET.6 

7.1.IH.IPRET.7 

7.1.IH.IPRET.8 

7.1.IH.IPERS.1 

7.1.IH.IPERS.2 

7.1.IH.IPERS.3 

7.1.IH.IPERS.4 

7.1.IH.IPERS.5 

7.1.IH.IPERS.6 

7.1.IH.PRSNT.1 

7.1.IH.PRSNT.2 

7.1.IH.PRSNT.3 

7.1.IH.PRSNT.4 

7.1.IH.PRSNT.5 

7.1.IH.PRSNT.6 

7.1.NM.IPRET.1 
7.1.NM.IPRET.2 
7.1.NM.IPRET.3 
7.1.NM.IPRET.4 
7.1.NM.IPRET.5 
7.1.NM.IPERS.1 
7.1.NM.IPERS.2 
7.1.NM.IPERS.3 
7.1.NM.IPERS.4 
7.1.NM.IPERS.5 
7.1.NM.IPERS.6 
7.1.NM.PRSNT.1 
7.1.NM.PRSNT.2 
7.1.NM.PRSNT.3 
7.1.NM.PRSNT.4 
7.1.NM.PRSNT.5 
7.1.NM.PRSNT.6 
7.1.NH.IPRET.1 
7.1.NH.IPRET.2 
7.1.NH.IPRET.3 
7.1.NH.IPRET.4 
7.1.NH.IPRET.5 
7.1.NH.IPRET.6 
7.1.NH.IPRET.7 
7.1.NH.IPRET.8 
7.1.NH.IPERS.1 
7.1.NH.IPERS.2 
7.1.NH.IPERS.3 
7.1.NH.IPERS.4 
7.1.NH.IPERS.5 
7.1.NH.IPERS.6 
7.1.NH.PRSNT.1 
7.1.NH.PRSNT.2 
7.1.NH.PRSNT.3 
7.1.NH.PRSNT.4 
7.1.NH.PRSNT.5 
7.1.NH.PRSNT.6 

Interdisciplinary 
Connections  

NJSLSA.R5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or 
stanza) relate to each other and the whole. 
NJSLSA.R1. Read closely to determine what the text says explicitly and to make logical inferences and relevant connections from it; cite specific textual 
evidence when writing or speaking to support conclusions drawn from the text. 
NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others’ ideas and 
expressing their own clearly and persuasively. 
NJSLSA.W4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. 

Diversity, Equity, & 
Inclusion 

• Gain a richer perspective and knowledge of French speaking cultures and traditions. (I.e., food, music, celebrations, politics)  

• Reflect and understand cultural impacts from specific diverse targeted groups that have influences or identified with the French culture. (I.e., varied 

races, gender, sexuality, neurodiversity, religion, origin, age, and socio-economic background)  

• Learn how history and the impact of other cultures have assisted in the growth/molding of what French culture is today. (I.e., Asian American and 

Pacific Islanders, European, religious groups, African, Middle Eastern, Asia)  



 

• Acknowledge the impact of environment and how the impact of humans are affecting various communities. (I.e., exports, food, diet, economics, 
migration)  

 

Career Readiness, Life 
Literacies, and Key 

Skills  
 

9.2.5.CAP.1: Evaluate personal likes and dislikes and identify careers that might be suited to personal likes. 

9.2.8.CAP.12: Assess personal strengths, talents, values, and interests to appropriate jobs and careers to maximize career potential. 

9.4.5. GCA.1: Analyze how culture shapes individual and community perspectives and points of view. 

9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas. 

9.4.12.CI.2: Identify career pathways that highlight personal talents, skills, and abilities. 

 

Computer Science and 
Design Thinking 

8.2.8.ITH.2: Compare how technologies have influenced society over time 

Social Emotional 
Learning  

Self-Awareness: 

• Integrating personal and social identities 

• Identifying personal, cultural, and linguistic assets 

• Identifying one’s emotions 

• Demonstrating honesty and integrity 

• Having a growth mindset 
Self-Management: 

• Exhibiting self-discipline and self-motivation 

• Setting personal and collective goals 

• Using planning and organizational skills 
Social Awareness: 

• Taking others’ perspectives 

• Understanding and expressing gratitude 

• Identifying diverse social norms, including unjust ones 
Relationship Skills: 

• Communicating effectively 

• Developing positive relationships 

• Demonstrating cultural competency 

• Practicing teamwork and collaborative problem-solving 

• Showing leadership in groups 

• Seeking or offering support and help when needed 

• Standing up for the rights of others 
Responsible Decision-Making:  

• Demonstrating curiosity and open-mindedness 

• Identifying solutions for personal and social problems 

• Learning to make reasoned judgement after analyzing information, data, facts 

• Anticipating and evaluating the consequences of one’s actions 

• Recognizing how critical thinking skills are useful both inside and outside of school 

• Reflecting on one’s role to promote personal, family and community well-being 

• Evaluating personal, interpersonal, community and institutional impacts 
 

Differentiation  

  

Resources/Materials 

 
 

ELL 

(English Language 
Learners) 

Special Education  At Risk  Enrichment  

• Provide translated notes 
and key vocabulary terms 

• Display reminders 

• Checklist of materials and 
tasks (printed out or 
digitally accessible) 

• Students are asked to 
come for extra help to 
review/retake assessment 

• Provide students with 
extra problem sets 
that challenge and 



 

• Provide images of key 
vocabulary terms and 
concepts 

• Word banks  

• Bilingual dictionaries 

• Assistive translator 
technology  

• Sentence frames 

• Simplified notes 

• Reduced homework 

• Simplified word problems 

• Graphic organizers 

• Matched sentences or 
procedures with pictures 

• Alternative presentation 
options 

• 1-2 sentence short 
responses 

• Shortened written 
assignments  

• Modified tests 

• Provide notes when 
student request 

• Reduce project workload 
• Short summaries 

• Timelines and Calendar 
for benchmark goals for 
assignments/assessments
/short-term goals (Planner 
Microsoft) 

• Assistive technology 
(dictation, immersive 
reader, etc...) 

• Flash cards 

• Teacher notes  

• Graphic organizer 

• Clear parameters and 
student workspace 

• Timer to monitor task and 
duration 

• Study guides  

• Guided notes 

• Choices for alternative 
assignments 

• Students are asked to 
come for extra help to 
review/retake assessment 
and homework 
assignments 

• Students are allowed time 
and a half on assessments 

• Provide the student with 
frequent check-ins during 
class-time work 

• Visual cue or signs 

• Rephrase of questions and 
directions 

• Partner or group work on 
skill development  

• Assistance by instructional 
videos or curated videos 
online 

 

and homework 
assignments 

• Students are allowed time 
and a half on assessments 

• Provide the student with 
frequent check-ins during 
class-time work 

• Scaffolding assignments  

• Chunking of materials  

• Allow for errors 

• Pre-teach materials  

• Supply teacher demo 

• Rephrase of questions and 

directions  

• Visual cue or signs  

• Small group assistance or 

collaboration  

• Partner or group work on 

skill development  

• Assistance by instructional 

videos or curated videos 

online  

• Guide with options for 

student goal setting  

• Use of timer or a clock to 

monitor time of student 

activity 

 

involve higher level 
thinking 

• Inquiry lead 
discussions and 
activities 

• More complex tasks 

and projects 

• Higher level 

questioning and 

techniques  

• Student demoing and 

explanation  

• Provide opportunities 

for students to set 

personal goals, keep 

records and monitor 

their own learning 

progress 

• Multiple assessments 

given in different 

domains, which 

highlight student 

interests, strengths, 

and needs  

• Use multiple 
approaches to 
accelerate learning 
within and outside of 
the school setting  

• Use enrichment 
options to extend and 
deepen learning 
opportunities within 
and outside of the 
school setting 

• Use individualized 
learning options such 
as mentorships, 
internships, online 
courses, and 
independent study 

 

 

 

Unit 2:  Location, City Life, Asking, and Giving Directions 
(9 Weeks) 



 

Core Ideas Through language study, students will make connections with other content areas, will compare the language and the culture studied with their own, and will 
participate in home and in global communities. 
 
Interpretive Mode of Communication: 
Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic materials in the target language. 
Interpersonal Mode of Communication: 
Interpersonal communication is the exchange of information and the negotiation of meaning between and among individuals. 
Presentational Mode of Communication: 
Presentational communication involves presenting information, concepts, and ideas to an audience of listeners or readers on a variety of topics. 
 

Essential 
Questions  

• Why is the French language so prevalent around the world and how will knowledge of French help you in your future endeavors? 

• How do I communicate a preference related to clothing? 

• What is the appropriate dress for various occasions based on the country and its culture? 

• What are the money exchanges when shopping? 

• What is the significance of gift giving in a culture? 
 

Enduring 
Understanding   

Students will learn to communicate in a basic way to interact with French speakers in a basic conversation. 
Students will be able to ask for and give directions. 
Students will be able to describe the weather and seasons in different parts of the world. 
 

Practice  Communicate: Communicate effectively in more than one language to function in a variety of situations and for multiple purposes. 
Cultures: Learners use the target language to investigate, explain, and reflect on the relationship between the practices and perspective of the cultures studied. 
Learners use the language to investigate, explain, and reflect on the relationship between products and perspectives of the cultures studied. 
Connections: Learners use the language to investigate, explain, and reflect on the nature of language through comparisons of the language studied and their own. 
Learners use the language to investigate, explain, and reflect on the concept of culture through comparisons of the cultures studied and their own.  
Comparisons: Develop insight into the nature of language and culture to interact with cultural competence.  
Communities: Learners use the language both within and beyond the classroom to interact and collaborate in their community and the globalized world. Learners 
set goals and reflect on their progress in using languages for enjoyment, enrichment, and advancement.  
 

Performance 
Expectations   

Students will be able to: 

• Identify familiar spoken and written words, phrases, and simple sentences contained in culturally authentic materials and other resources related to 
targeted themes.  

• Respond with actions and/or gestures to oral and written directions, commands, and requests that relate to familiar and practiced topics.  

• Identify familiar people, places, objects in daily life based on simple oral and written descriptions.  

• Report on the content of short messages that they hear, view, and read in predictable culturally authentic materials.  

• Demonstrate comprehension of brief oral and written messages found in short culturally authentic materials on global issues, including climate change.  

• Request and provide information by asking and answering simple, practiced questions, using memorized words and phrases.  

• Share basic needs on familiar topics using words, phrases, and short memorized, formulaic sentences practiced in class.  

• Express one’s own and react to others’ basic preferences and/or feelings using memorized, words, phrases, and simple memorized sentences that are 
supported by gestures and visuals.  

• Give and follow simple oral and written directions, commands, and requests when participating in classroom and cultural activities.  

• Imitate gestures and intonation of the target culture(s) native speakers when greeting others, during leave-takings, and in daily interactions.  

• Exchange brief messages with others about climate in the target regions of the world and in one’s own region using memorized and practiced words, 
phrases, and simple, formulaic sentences.  

• Present basic personal information, interests, and activities using memorized words, phrases, and a few simple sentences on targeted themes.  

• State basic needs on familiar topics using words, phrases, and short memorized, formulaic sentences practiced in class.  

• Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits.  

• Copy/write words, phrases, or simple guided texts on familiar topics.  

• Present information from age- and level-appropriate, culturally authentic materials orally or in writing.  

• Name and label tangible cultural products associated with climate change in the target language regions of the world. 
 

NJ Standards Student Learning Objectives Suggested Tasks/Activities Resources/Materials 



 

7.1.NM.IPRET.1 
7.1.NM.IPRET.2 
7.1.NM.IPRET.3 
7.1.NM.IPRET.4 
7.1.NM.IPRET.5 
7.1.NM.IPERS.1 
7.1.NM.IPERS.2 
7.1.NM.IPERS.3 
7.1.NM.IPERS.4 
7.1.NM.IPERS.5 
7.1.NM.IPERS.6 
7.1.NM.PRSNT.1 
7.1.NM.PRSNT.2 
7.1.NM.PRSNT.3 
7.1.NM.PRSNT.4 
7.1.NM.PRSNT.5 
7.1.NM.PRSNT.6 

 

Through listening, reading, writing, and speaking, 
students will…  
 

• learn to describe people further along with 
different occupations.  

• learn numbers from 61-100. 

• learn to conjugate the verb ALLER in order 
to express the future tense.  

• also be using their skills using the present 
and future tenses in a project which 
includes terms used to describe the weather 
in a French speaking country.  

• build their global awareness to the French 
speaking community, use the future tense, 
and expand on their knowledge of weather 
descriptions. 

 

The below will show you an example of a 
speaking project in which they must give the 
weather in a French speaking city: 

• https://www.kapwing.com/videos/61
9cea9fe40fba010c3d0dfb 

 
The following are suggested activities, tasks, 

assessments, and rubrics: 

• flashcards/online self-assessments 

(ex. Quizlet) 

• partner speaking/interviewing 

activities 

• voice recordings 

• video viewings 

• group discussions 

• Student centered/focused activities 

• literature readings 

• skill-based projects and research 

• digital presentations/creations 

• chats/emails 

• peer correspondence exchange 

• culturally immersive experiences 

• Usage of images to narrate 

 

• French D’Accord textbook unit 13B 

• Handouts which include a list of places 

around town as well as a power point 

presentation which demonstrates 

different directions given involving 

prepositions of location 

• TOWN PROJECTS: 
o Students will concentrate on 

prepositions of location and 
disjunctive pronouns. To 
show proficiency in this area 
the students are required to 
work in a group project in 
which the students 
collaborate to create a 
typical French town including 
labeling places. They will also 
be required to ask and give 
directions using prepositions 
of location. Once complete, 
the students will present 
their projects to the class. 

o This project is a cumulation 
of vocabulary, prepositions of 
location, use of the proper 
forms of a which include au, 
a la, aux, a l’ 

o Also, the forms of the word 
de which include du, de la, 
des, and de  l’ 

 

 

https://www.kapwing.com/videos/619cea9fe40fba010c3d0dfb
https://www.kapwing.com/videos/619cea9fe40fba010c3d0dfb


 

 

Key Vocabulary 

 

Identification of Family Members, Expressing Possessions Regarding Oneself and Others, Use of Descriptive Adjectives as well as Gender Agreement with 
Adjectives 
Identification of Places Around Town and Words Used to Describe Locations and Where Places are in Relation to Each Other 
Interrogative Words : Quand, Qui, Ou, Combien, Comment Interrogative Words 
S’il Vous Plait Pour Aller  (Proper Form Of De) ____________________ (Proper Form Of A) _________________________ 
Some Words to Indicate Direction are  Allez  Tout Droit, Tournez A Droite, Tournez A Gauche,  
Prepositions of Location Include: Sur, Sous, Dans, A Cote De, Devant, Derriere, En Face, Loin De, Pres De, A Droite De, A Gauche De  
 
Some Professions Will Be Included in the Vocabulary 
 

Evidence of 
Learning  

 

Novice Intermediate Advanced 

Low: Students communicate using words and 

phrases that are memorized and practiced when 

talking about familiar topics related to the 

community. 

Mid: Students communicate using strings of 

sentences to ask and answer questions about 

topics related to the community. 

High: Students communicate using connected 
sentences and paragraphs when talking about a 
variety of topics related to the community. 

Low: Students restate the classroom expressions 

and general commands topic and some basic 

information using memorized speech. Students 

communicate and present familiar topics focusing 

on practiced speech patterns and guided 

intervention related to the community. 

Mid: Students communicate, and present using 

memorized words and paraphrased statements to 

ask and answer questions, to manage simple 

transactions related to the community. 

High: Students communicate, and present using 
descriptive words, lists, and complex sentences to 
ask and answer questions. Students utilize 
connected sentences and paragraphs to manage 
simple transactions related to the community 

Low: Student demonstrates an understanding of 

most content whether spoken or written related to 

the community. 
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Interdisciplinary 
Connections  

NJSLSA.R5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or stanza) 
relate to each other and the whole. 
NJSLSA.R1. Read closely to determine what the text says explicitly and to make logical inferences and relevant connections from it; cite specific textual evidence 
when writing or speaking to support conclusions drawn from the text. 
NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others’ ideas and expressing 
their own clearly and persuasively. 
NJSLSA.W4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. 
 

Diversity, Equity, & 
Inclusion 

• Gain a richer perspective and knowledge of French speaking cultures and traditions. (I.e., food, music, celebrations, politics)  

• Reflect and understand cultural impacts from specific diverse targeted groups that have influences or identified with the French culture. (I.e., varied 

races, gender, sexuality, neurodiversity, religion, origin, age, and socio-economic background)  

• Learn how history and the impact of other cultures have assisted in the growth/molding of what French culture is today. (I.e., Asian American and 

Pacific Islanders, European, religious groups, African, Middle Eastern, Asia)  

• Acknowledge the impact of environment and how the impact of humans are affecting various communities. (I.e., exports, food, diet, economics, 
migration)  

 

Career Readiness, 
Life Literacies, and 

Key Skills  

9.2.5.CAP.1: Evaluate personal likes and dislikes and identify careers that might be suited to personal likes. 

9.2.8.CAP.12: Assess personal strengths, talents, values, and interests to appropriate jobs and careers to maximize career potential. 

9.4.5. GCA.1: Analyze how culture shapes individual and community perspectives and points of view. 

9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas. 



 

 9.4.12.CI.2: Identify career pathways that highlight personal talents, skills, and abilities. 

Computer Science 
and Design Thinking 

8.2.8.ITH.2: Compare how technologies have influenced society over time 

Social Emotional 
Learning  

Self-Awareness: 

• Integrating personal and social identities 

• Identifying personal, cultural, and linguistic assets 

• Identifying one’s emotions 

• Demonstrating honesty and integrity 

• Having a growth mindset 
Self-Management: 

• Exhibiting self-discipline and self-motivation 

• Setting personal and collective goals 

• Using planning and organizational skills 
Social Awareness: 

• Taking others’ perspectives 

• Understanding and expressing gratitude 

• Identifying diverse social norms, including unjust ones 
Relationship Skills: 

• Communicating effectively 

• Developing positive relationships 

• Demonstrating cultural competency 

• Practicing teamwork and collaborative problem-solving 

• Showing leadership in groups 

• Seeking or offering support and help when needed 

• Standing up for the rights of others 
Responsible Decision-Making:  

• Demonstrating curiosity and open-mindedness 

• Identifying solutions for personal and social problems 

• Learning to make reasoned judgement after analyzing information, data, facts 

• Anticipating and evaluating the consequences of one’s actions 

• Recognizing how critical thinking skills are useful both inside and outside of school 

• Reflecting on one’s role to promote personal, family and community well-being 

• Evaluating personal, interpersonal, community and institutional impacts 
 

Differentiation  

 
Resources/Materials 

 

ELL 

(English Language 
Learners) 

Special Education  At Risk  Enrichment  

• Provide translated notes 
and key vocabulary 
terms 

• Provide images of key 
vocabulary terms and 
concepts 

• Word banks  

• Bilingual dictionaries 

• Assistive translator 
technology  

• Sentence frames 

• Simplified notes 

• Display reminders 

• Checklist of materials 
and tasks (printed out or 
digitally accessible) 

• Timelines and Calendar 
for benchmark goals for 
assignments/assessment
s/short-term goals 
(Planner Microsoft) 

• Assistive technology 
(dictation, immersive 
reader, etc...) 

• Students are asked to 
come for extra help to 
review/retake 
assessment and 
homework assignments 

• Students are allowed 
time and a half on 
assessments 

• Provide the student with 
frequent check-ins 
during class-time work 

• Scaffolding assignments  

• Provide students with 
extra problem sets that 
challenge and involve 
higher level thinking 

• Inquiry lead discussions 
and activities 

• More complex tasks and 

projects 

• Higher level questioning 

and techniques  



 

• Reduced homework 

• Simplified word 
problems 

• Graphic organizers 

• Matched sentences or 
procedures with pictures 

• Alternative presentation 
options 

• 1-2 sentence short 
responses 

• Shortened written 
assignments  

• Modified tests 

• Provide notes when 
student request 

• Reduce project workload 

• Short summaries 

• Flash cards 

• Teacher notes  

• Graphic organizer 

• Clear parameters and 
student workspace 

• Timer to monitor task 
and duration 

• Study guides  

• Guided notes 

• Choices for alternative 
assignments 

• Students are asked to 
come for extra help to 
review/retake 
assessment and 
homework assignments 

• Students are allowed 
time and a half on 
assessments 

• Provide the student with 
frequent check-ins 
during class-time work 

• Visual cue or signs 

• Rephrase of questions 
and directions 

• Partner or group work 
on skill development  

• Assistance by 
instructional videos or 
curated videos online 

 

• Chunking of materials  

• Allow for errors 

• Pre-teach materials  

• Supply teacher demo 

• Rephrase of questions 

and directions  

• Visual cue or signs  

• Small group assistance or 

collaboration  

• Partner or group work 

on skill development  

• Assistance by 

instructional videos or 

curated videos online  

• Guide with options for 

student goal setting  

• Use of timer or a clock to 

monitor time of student 

activity 

 

• Student demoing and 

explanation  

• Provide opportunities for 

students to set personal 

goals, keep records and 

monitor their own 

learning progress 

• Multiple assessments 

given in different 

domains, which highlight 

student interests, 

strengths, and needs  

• Use multiple approaches 
to accelerate learning 
within and outside of the 
school setting  

• Use enrichment options 
to extend and deepen 
learning opportunities 
within and outside of the 
school setting 

• Use individualized 
learning options such as 
mentorships, 
internships, online 
courses, and 
independent study 

 

 
 

 

Unit 3:  Food, Café, and Restaurants 
(9 Weeks) 

Core Ideas Through language study, students will make connections with other content areas, will compare the language and the culture studied with their own, and 
will participate in home and in global communities. 
 
Interpretive Mode of Communication: 
Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic materials in the target language. 
Interpersonal Mode of Communication: 
Interpersonal communication is the exchange of information and the negotiation of meaning between and among individuals. 
Presentational Mode of Communication: 
Presentational communication involves presenting information, concepts, and ideas to an audience of listeners or readers on a variety of topics. 
 

Essential Questions  • Why is the French language so prevalent around the world and how will knowledge of French help you in your future endeavors? 

• What is the historical and cultural influence of Food and Cafes in French cultures? 



 

• What influence does French culture have on the culinary arts? 
 

Enduring 
Understanding   

Students will be able to order food and beverages as well as ask for the check. 
The verbs prendre and boire will be used when ordering food and drink. 
The students will learn about regular and irregular -ir ending verbs as well as words used to express frequency of activities performed. 
 

Practice  Communicate: Communicate effectively in more than one language to function in a variety of situations and for multiple purposes. 
Cultures: Learners use the target language to investigate, explain, and reflect on the relationship between the practices and perspective of the cultures 
studied. Learners use the language to investigate, explain, and reflect on the relationship between products and perspectives of the cultures studied. 
Connections: Learners use the language to investigate, explain, and reflect on the nature of language through comparisons of the language studied and 
their own. Learners use the language to investigate, explain, and reflect on the concept of culture through comparisons of the cultures studied and their 
own.  
Comparisons: Develop insight into the nature of language and culture to interact with cultural competence.  
Communities: Learners use the language both within and beyond the classroom to interact and collaborate in their community and the globalized world. 
Learners set goals and reflect on their progress in using languages for enjoyment, enrichment, and advancement.  
 

Performance 
Expectations   

Students will be able to: 

• Identify familiar spoken and written words, phrases, and simple sentences contained in culturally authentic materials and other resources 
related to targeted themes.  

• Respond with actions and/or gestures to oral and written directions, commands, and requests that relate to familiar and practiced topics.  

• Identify familiar people, places, objects in daily life based on simple oral and written descriptions.  

• Report on the content of short messages that they hear, view, and read in predictable culturally authentic materials.  

• Demonstrate comprehension of brief oral and written messages found in short culturally authentic materials on global issues, including climate 
change.  

• Request and provide information by asking and answering simple, practiced questions, using memorized words and phrases.  

• Share basic needs on familiar topics using words, phrases, and short memorized, formulaic sentences practiced in class.  

• Express one’s own and react to others’ basic preferences and/or feelings using memorized, words, phrases, and simple memorized sentences 
that are supported by gestures and visuals.  

• Give and follow simple oral and written directions, commands, and requests when participating in classroom and cultural activities.  

• Imitate gestures and intonation of the target culture(s) native speakers when greeting others, during leave-takings, and in daily interactions.  

• Exchange brief messages with others about climate in the target regions of the world and in one’s own region using memorized and practiced 
words, phrases, and simple, formulaic sentences.  

• Present basic personal information, interests, and activities using memorized words, phrases, and a few simple sentences on targeted themes.  

• State basic needs on familiar topics using words, phrases, and short memorized, formulaic sentences practiced in class.  

• Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits.  

• Copy/write words, phrases, or simple guided texts on familiar topics.  

• Present information from age- and level-appropriate, culturally authentic materials orally or in writing.  

• Name and label tangible cultural products associated with climate change in the target language regions of the world. 
 

NJ Standards Student Learning Objectives  Suggested Tasks/Activities  Resources/Materials 
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Through listening, reading, writing, and speaking, 
students will…  
 

• learn what healthy eating looks like in 
French culture. 

• compare and contrast the eating habits 
of the French Vs other cultures.  

• research the importance of French 
cuisines and the influence it has on other 
cultural foods.  

• learn what a café is and how important it 
is to French culture. 

PSA Project ; <<le couvert.pdf>> 
Students be required to create a public service 
announcement which used words from unit 3 involving 
healthy eating habits, and other essential practices for 
overall well-being. 
This project is cross curricular in that it involves physical 
well-being and healthy eating habits 
 

LE COUVERT PROJECT 
  

D’Accord textbook which involves a variety 

of activities 

Interactive review games such as quizizz 

and blooket involve question/answer 

review  

https://riverdell.sharepoint.com/:u:/s/CurriculumWriting/Ef9IJ-tjNglPuoie8yCK3SwB4FLjMYM5qwX5HGs-IdktOA?e=P2o6r8


 

7.1.NM.PRSNT.3 
7.1.NM.PRSNT.4 
7.1.NM.PRSNT.5 
7.1.NM.PRSNT.6 

 

• research how French cafés became an 
integral part of French culture from 
politics, gossip, art, and intellectual 
meetings.  

 
 

 
Le Couvert project enable students to choose their 
favorite meal and include a drawing of a proper table 
setting including labeling of foods, beverages, and 
utensils as well as the partitive to express portions of 
foods and beverages chosen. 
 
The following are suggested activities, tasks, 

assessments, and rubrics: 

• flashcards/online self-assessments (ex. 

Quizlet) 

• partner speaking/interviewing activities 

• voice recordings 

• video viewings 

• group discussions 

• Student centered/focused activities 

• literature readings 

• skill-based projects and research 

• digital presentations/creations 

• chats/emails 

• peer correspondence exchange 

• culturally immersive experiences 

• Usage of images to narrate 

 
 

Key Vocabulary 

 

Identification of Key Terms Used When Describing Healthy Eating Habits Such as Different Types of Foods and the Verbs Manger and Boire 
 
Identification of a Proper Table Setting 
In a Restaurant Je Voudrais, L’addtion S’il Vous Plait, Que Désirez Vous ? Je Vais Prendre (Identify What is Being Ordered) Words Used to Describe 
Quantities 
 

Evidence of Learning  
 

Novice Intermediate Advanced 

Low: Students communicate using words and 

phrases that are memorized and practiced 

when talking about familiar topics related to 

social interactions, French speaking countries, 

food, and lifestyle. 

Mid: Students communicate using strings of 

sentences to ask and answer questions about 

topics related to social interactions, French 

speaking countries, food, and lifestyle. 

Low: Students restate classroom expressions, general 

command topics, and some basic information using 

memorized speech. Students communicate and present 

familiar topics focusing on practiced speech patterns 

and guided intervention related to social interactions, 

French speaking countries, food, and lifestyle. 

Mid: Students communicate, and present using 

memorized words and paraphrased statements to ask 

and answer questions, to manage simple transactions 

Low: Student demonstrates an 

understanding of most content whether 

spoken or written related to social 

interactions, French speaking countries, 

food, and lifestyle. 

 



 

High: Students communicate using connected 
sentences and paragraphs when talking about 
a variety of topics related to social 
interactions, French speaking countries, food, 
and lifestyle. 

related to social interactions, French speaking 

countries, food, and lifestyle. 

High: Students communicate, and present using 

descriptive words, lists, and complex sentences to ask 

and answer questions. Students utilize connected 

sentences and paragraphs to manage simple 

transactions related to social interactions, French 

speaking countries, food, and lifestyle. 
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Interdisciplinary 
Connections  

NJSLSA.R5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or 
stanza) relate to each other and the whole. 
NJSLSA.R1. Read closely to determine what the text says explicitly and to make logical inferences and relevant connections from it; cite specific textual 
evidence when writing or speaking to support conclusions drawn from the text. 
NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others’ ideas and 
expressing their own clearly and persuasively. 
NJSLSA.W4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. 



 

 

Diversity, Equity, & 
Inclusion 

• Gain a richer perspective and knowledge of French speaking cultures and traditions. (I.e., food, music, celebrations, politics)  

• Reflect and understand cultural impacts from specific diverse targeted groups that have influences or identified with the French culture. (I.e., 

varied races, gender, sexuality, neurodiversity, religion, origin, age, and socio-economic background)  

• Learn how history and the impact of other cultures have assisted in the growth/molding of what French culture is today. (I.e., Asian American 

and Pacific Islanders, European, religious groups, African, Middle Eastern, Asia)  

• Acknowledge the impact of environment and how the impact of humans are affecting various communities. (I.e., exports, food, diet, 
economics, migration)  

 

Career Readiness, Life 
Literacies, and Key Skills  

 

9.2.5.CAP.1: Evaluate personal likes and dislikes and identify careers that might be suited to personal likes. 

9.2.8.CAP.12: Assess personal strengths, talents, values, and interests to appropriate jobs and careers to maximize career potential. 

9.4.5. GCA.1: Analyze how culture shapes individual and community perspectives and points of view. 

9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas. 

9.4.12.CI.2: Identify career pathways that highlight personal talents, skills, and abilities. 

 

Computer Science and 
Design Thinking 

8.2.8.ITH.2: Compare how technologies have influenced society over time. 

Social Emotional 
Learning  

Self-Awareness: 

• Integrating personal and social identities 

• Identifying personal, cultural, and linguistic assets 

• Identifying one’s emotions 

• Demonstrating honesty and integrity 

• Having a growth mindset 
Self-Management: 

• Exhibiting self-discipline and self-motivation 

• Setting personal and collective goals 

• Using planning and organizational skills 
Social Awareness: 

• Taking others’ perspectives 

• Understanding and expressing gratitude 

• Identifying diverse social norms, including unjust ones 
Relationship Skills: 

• Communicating effectively 

• Developing positive relationships 

• Demonstrating cultural competency 

• Practicing teamwork and collaborative problem-solving 

• Showing leadership in groups 

• Seeking or offering support and help when needed 

• Standing up for the rights of others 
Responsible Decision-Making:  

• Demonstrating curiosity and open-mindedness 

• Identifying solutions for personal and social problems 

• Learning to make reasoned judgement after analyzing information, data, facts 

• Anticipating and evaluating the consequences of one’s actions 

• Recognizing how critical thinking skills are useful both inside and outside of school 

• Reflecting on one’s role to promote personal, family and community well-being 

• Evaluating personal, interpersonal, community and institutional impacts 
 

Differentiation  

 ELL Special Education  At Risk  Enrichment  



 

Resources/Materials 

 
(English Language 

Learners) 
• Provide translated notes 

and key vocabulary terms 

• Provide images of key 
vocabulary terms and 
concepts 

• Word banks  

• Bilingual dictionaries 

• Assistive translator 
technology  

• Sentence frames 

• Simplified notes 

• Reduced homework 

• Simplified word problems 

• Graphic organizers 

• Matched sentences or 
procedures with pictures 

• Alternative presentation 
options 

• 1-2 sentence short 
responses 

• Shortened written 
assignments  

• Modified tests 

• Provide notes when 
student request 

• Reduce project workload 

• Short summaries 

• Display reminders 

• Checklist of materials and 
tasks (printed out or 
digitally accessible) 

• Timelines and Calendar for 
benchmark goals for 
assignments/assessments/s
hort-term goals (Planner 
Microsoft) 

• Assistive technology 
(dictation, immersive 
reader, etc...) 

• Flash cards 

• Teacher notes  

• Graphic organizer 

• Clear parameters and 
student workspace 

• Timer to monitor task and 
duration 

• Study guides  

• Guided notes 

• Choices for alternative 
assignments 

• Students are asked to come 
for extra help to 
review/retake assessment 
and homework assignments 

• Students are allowed time 
and a half on assessments 

• Provide the student with 
frequent check-ins during 
class-time work 

• Visual cue or signs 

• Rephrase of questions and 
directions 

• Partner or group work on 
skill development  

• Assistance by instructional 
videos or curated videos 
online 

 

• Students are asked to 
come for extra help to 
review/retake 
assessment and 
homework 
assignments 

• Students are allowed 
time and a half on 
assessments 

• Provide the student 
with frequent check-
ins during class-time 
work 

• Scaffolding 
assignments  

• Chunking of materials  

• Allow for errors 

• Pre-teach materials  

• Supply teacher demo 

• Rephrase of questions 

and directions  

• Visual cue or signs  

• Small group assistance 

or collaboration  

• Partner or group work 

on skill development  

• Assistance by 

instructional videos or 

curated videos online  

• Guide with options for 

student goal setting  

• Use of timer or a clock 

to monitor time of 

student activity 

 

• Provide students with 
extra problem sets that 
challenge and involve 
higher level thinking 

• Inquiry lead discussions 
and activities 

• More complex tasks 

and projects 

• Higher level 

questioning and 

techniques  

• Student demoing and 

explanation  

• Provide opportunities 

for students to set 

personal goals, keep 

records and monitor 

their own learning 

progress 

• Multiple assessments 

given in different 

domains, which 

highlight student 

interests, strengths, 

and needs  

• Use multiple 
approaches to 
accelerate learning 
within and outside of 
the school setting  

• Use enrichment options 
to extend and deepen 
learning opportunities 
within and outside of 
the school setting 

• Use individualized 
learning options such 
as mentorships, 
internships, online 
courses, and 
independent study 

 

 

Unit 4:  Activities and Leisure 



 

(5 Weeks) 

Core Ideas Through language study, students will make connections with other content areas, will compare the language and the culture studied with their own, and 
will participate in home and in global communities. 
 
Interpretive Mode of Communication: 
Learning a language involves interpreting meaning from listening, viewing, and reading culturally authentic materials in the target language. 
Interpersonal Mode of Communication: 
Interpersonal communication is the exchange of information and the negotiation of meaning between and among individuals. 
Presentational Mode of Communication: 
Presentational communication involves presenting information, concepts, and ideas to an audience of listeners or readers on a variety of topics. 
 

Essential Questions  • Why is the French language so prevalent around the world and how will knowledge of French help you in your future endeavors?  

• How does one understand the meaning of a word by analyzing body language and looking at the entire phrase?  
 

Enduring 
Understanding   

Use the verbs prendre and boire as well as being able to order food and ask for the check through speaking skits which will enable greater retention of 
material when being used in a ‘real life’ situation. 
Understanding how to conjugate and use the verb FAIRE as well as the expressions using the verb FAIRE. 
The expression IL FAUT followed by many expressions. 
Talk about how well and how often you do things (activities).  
 
 

Practice  Communicate: Communicate effectively in more than one language to function in a variety of situations and for multiple purposes. 
Cultures: Learners use the target language to investigate, explain, and reflect on the relationship between the practices and perspective of the cultures 
studied. Learners use the language to investigate, explain, and reflect on the relationship between products and perspectives of the cultures studied. 
Connections: Learners use the language to investigate, explain, and reflect on the nature of language through comparisons of the language studied and 
their own. Learners use the language to investigate, explain, and reflect on the concept of culture through comparisons of the cultures studied and their 
own.  
Comparisons: Develop insight into the nature of language and culture to interact with cultural competence.  
Communities: Learners use the language both within and beyond the classroom to interact and collaborate in their community and the globalized world. 
Learners set goals and reflect on their progress in using languages for enjoyment, enrichment, and advancement.  
 

Performance 
Expectations   

Students will be able to: 

• Identify familiar spoken and written words, phrases, and simple sentences contained in culturally authentic materials and other resources 
related to targeted themes.  

• Respond with actions and/or gestures to oral and written directions, commands, and requests that relate to familiar and practiced topics.  

• Identify familiar people, places, objects in daily life based on simple oral and written descriptions.  

• Report on the content of short messages that they hear, view, and read in predictable culturally authentic materials.  

• Demonstrate comprehension of brief oral and written messages found in short culturally authentic materials on global issues, including climate 
change.  

• Request and provide information by asking and answering simple, practiced questions, using memorized words and phrases.  

• Share basic needs on familiar topics using words, phrases, and short memorized, formulaic sentences practiced in class.  

• Express one’s own and react to others’ basic preferences and/or feelings using memorized, words, phrases, and simple memorized sentences 
that are supported by gestures and visuals.  

• Give and follow simple oral and written directions, commands, and requests when participating in classroom and cultural activities.  

• Imitate gestures and intonation of the target culture(s) native speakers when greeting others, during leave-takings, and in daily interactions.  

• Exchange brief messages with others about climate in the target regions of the world and in one’s own region using memorized and practiced 
words, phrases, and simple, formulaic sentences.  

• Present basic personal information, interests, and activities using memorized words, phrases, and a few simple sentences on targeted themes.  

• State basic needs on familiar topics using words, phrases, and short memorized, formulaic sentences practiced in class.  

• Imitate, recite, and/or dramatize simple poetry, rhymes, songs, and skits.  

• Copy/write words, phrases, or simple guided texts on familiar topics.  

• Present information from age- and level-appropriate, culturally authentic materials orally or in writing.  

• Name and label tangible cultural products associated with climate change in the target language regions of the world. 
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Through listening, reading, writing, and speaking, 
students will…  
 
 

• will continue grammar and vocabulary 
from unit 3 by creating scripts for a café 
skit.  

• learn how to conjugate and use the verb 
FAIRE as well as the many expressions 
using this very popular verb. 

• learn the expressions “il Faut” followed 
by the infinitive of another verb means it 
is necessary or one must…. 

• be able to conjugate stem changing -er 
verbs in the present tense. 

• compare and contrast activities and 
leisure time spent in French cultures vs 
other cultures.   

• learn terms to express what they do for 
leisure or activities outside of the school 
day.   

 Cafe de Flore.pptx  (Web view): a cultural activity 
which requires students to research a given 
historical French café and learn about major 
events, historical figures who frequented the café, 
how the café culture is an important part of the 
history of the country. 
 

• Students will create café speaking skits 
and perform for the class. The scripts 
will include the -re ending verbs 
prendre and boire. 

• This project will take 2 –3 weeks and 
the students will be graded on their 
speaking performance as well as 
creativity. They will use props and work 
in groups of three. They will also be 
required to create their own menus.  

• Once we have completed our café 
culture projects the students will learn 
how to conjugate the verb FAIRE and 
the many expressions using this verb. 

• The students will create visual charts to 
demonstrate the different expressions 
formed when using this verb.  

• They will also learn the expression IL 
FAUT (it is necessary to, or one must…)  

 
The following are suggested activities, tasks, 

assessments, and rubrics: 

• flashcards/online self-assessments (ex. 

Quizlet) 

• partner speaking/interviewing 

activities 

• voice recordings 

• video viewings 

• group discussions 

• Student centered/focused activities 

• literature readings 

• skill-based projects and research 

• digital presentations/creations 

• chats/emails 

• peer correspondence exchange 

• culturally immersive experiences 

• usage of images to narrate 

 

• D’Accord textbook which involves a 

variety of activities. The D’accord 

textbook also provides a video clip in 

which they are asked a variety of 

questions to check for listening 

comprehension. 

• The D’accord book series also provides 

tactile games which the students can 

play in groups to review material being 

covered. 

• Interactive review games such as quizizz 

and blooket involve question/answer 

review.  

• For the café research project, the 

students use noodletools and are given 

a tutorial by the librarian to show how 

to properly include a works cited in their 

projects. 

• Additional resources for this unit include 

a French film such as the film Julie and 

Julia which highlights the life of Julia 

Child in Paris along with a study guide 

• Students go to a French restaurant to 

experience French cooking, manners, 

and proper table setting 

• Students will prepare crepes in the 

nutritional living room with a recipe 

which is in French and English and learn 

about the origins of this very popular 

food in France and around the world. 

They will also be exposed to the metric 

unit of measurement which will be used 

further at the high school level. 

• The following is an example of French 

cooking in the nutritional lab: 

20220322_150341.heic 

o Students will prepare a 

simple French recipe at home 

and create a cooking video. 

Key Vocabulary 

 

Identification of Key Terms Used When Describing Healthy Eating Habits such as Different Types of Foods and The Verbs Manger and Boire 
Identification of a Proper Table Setting 
In a Restaurant Je Voudrais…( I Would Like….), ‘ L’addtion S’il Vous Plait’, ‘Que Désirez Vous’ ? Je Vais Prendre ( I Will Have (Identify What ) Words Used To You Are Ordering) Describe Quantities 
The Verb Faire And Its Many Expressions 
The Expression “Il Faut” Followed by The Infinitive of A Verb to Express Things Which are Necessary To Do or One Must Do. 

onenote:https://riverdell.sharepoint.com/sites/RD20202021_Section_WL610-3/SiteAssets/French%201B%20(WL610-3)%20Guerriero%20Notebook/Asadurian,%20Lena%20-%202025/Project.one#Café%20de%20Flore&section-id={EC0E72A3-5520-4F2B-9216-4502B606EC83}&page-id={3C882A03-2D5B-4030-AA4E-7582AB39B01C}&object-id={A7280C73-0DFE-4903-9CE4-2ED836B93D08}&1F
https://riverdell.sharepoint.com/sites/RD20202021_Section_WL610-3/_layouts/OneNote.aspx?id=%2Fsites%2FRD20202021_Section_WL610-3%2FSiteAssets%2FFrench%201B%20%28WL610-3%29%20Guerriero%20Notebook&wd=target%28Asadurian%2C%20Lena%20-%202025%2FProject.one%7CEC0E72A3-5520-4F2B-9216-4502B606EC83%2FCaf%C3%A9%20de%20Flore%7C3C882A03-2D5B-4030-AA4E-7582AB39B01C%2F%29
https://riverdell-my.sharepoint.com/:u:/g/personal/carole_guerriero_riverdell_org/Eco4AXiXuvlGhekQVAHsZoUBjQm_a74iQ8sGQQVbTxk7IQ?e=XYgVhG


 

Evidence of Learning  
 

Novice Intermediate Advanced 

Low: Students communicate using words and 

phrases that are memorized and practiced 

when talking about familiar topics related to 

social interactions, French speaking countries, 

activities, and leisure.  

Mid: Students communicate using strings of 

sentences to ask and answer questions about 

topics related to social interactions, French 

speaking countries, activities, and leisure. 

High: Students communicate using connected 
sentences and paragraphs when talking about 
a variety of topics related to social 
interactions, French speaking countries, 
activities, and leisure. 

Low: Students restate classroom expressions, 

general command topics, and some basic 

information using memorized speech. Students 

communicate and present familiar topics focusing 

on practiced speech patterns and guided 

intervention related to social interactions, French 

speaking countries, salutations, activities, and 

leisure.  

Mid: Students communicate, and present using 

memorized words and paraphrased statements to 

ask and answer questions, to manage simple 

transactions related to social interactions, French 

speaking countries, activities, and leisure. 

High: Students communicate, and present using 
descriptive words, lists, and complex sentences to 
ask and answer questions. Students utilize 
connected sentences and paragraphs to manage 
simple transactions related to social interactions, 
French speaking countries, salutations, activities, 
and leisure.  

Low: Student demonstrates an understanding of 
most content whether spoken or written related to 
social interactions, French speaking countries, 
salutations, activities, and leisure.  
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Interdisciplinary 
Connections  

NJSLSA.R5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or 
stanza) relate to each other and the whole. 
NJSLSA.R1. Read closely to determine what the text says explicitly and to make logical inferences and relevant connections from it; cite specific textual 
evidence when writing or speaking to support conclusions drawn from the text. 
NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others’ ideas and 
expressing their own clearly and persuasively. 
NJSLSA.W4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. 
 

Diversity, Equity, & 
Inclusion 

• Gain a richer perspective and knowledge of French speaking cultures and traditions. (I.e., food, music, celebrations, politics)  

• Reflect and understand cultural impacts from specific diverse targeted groups that have influences or identified with the French culture. (I.e., 

varied races, gender, sexuality, neurodiversity, religion, origin, age, and socio-economic background)  

• Learn how history and the impact of other cultures have assisted in the growth/molding of what French culture is today. (I.e., Asian American and 

Pacific Islanders, European, religious groups, African, Middle Eastern, Asia)  

• Acknowledge the impact of environment and how the impact of humans are affecting various communities. (I.e., exports, food, diet, economics, 
migration)  

 

Career Readiness, Life 
Literacies, and Key 

Skills  
 

9.2.5.CAP.1: Evaluate personal likes and dislikes and identify careers that might be suited to personal likes. 

9.2.8.CAP.12: Assess personal strengths, talents, values, and interests to appropriate jobs and careers to maximize career potential. 

9.4.5. GCA.1: Analyze how culture shapes individual and community perspectives and points of view. 

9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas. 

9.4.12.CI.2: Identify career pathways that highlight personal talents, skills, and abilities. 

 

Computer Science and 
Design Thinking 

8.2.8.ITH.2: Compare how technologies have influenced society over time. 

Social Emotional 
Learning  

Self-Awareness: 

• Integrating personal and social identities 

• Identifying personal, cultural, and linguistic assets 

• Identifying one’s emotions 

• Demonstrating honesty and integrity 

• Having a growth mindset 
Self-Management: 

• Exhibiting self-discipline and self-motivation 

• Setting personal and collective goals 

• Using planning and organizational skills 
Social Awareness: 

• Taking others’ perspectives 

• Understanding and expressing gratitude 

• Identifying diverse social norms, including unjust ones 
Relationship Skills: 

• Communicating effectively 

• Developing positive relationships 

• Demonstrating cultural competency 

• Practicing teamwork and collaborative problem-solving 

• Showing leadership in groups 

• Seeking or offering support and help when needed 

• Standing up for the rights of others 



 

Responsible Decision-Making:  

• Demonstrating curiosity and open-mindedness 

• Identifying solutions for personal and social problems 

• Learning to make reasoned judgement after analyzing information, data, facts 

• Anticipating and evaluating the consequences of one’s actions 

• Recognizing how critical thinking skills are useful both inside and outside of school 

• Reflecting on one’s role to promote personal, family and community well-being 

• Evaluating personal, interpersonal, community and institutional impacts 
 

Differentiation  

 
Resources/Materials 

ELL 

(English Language 
Learners) 

Special Education  At Risk  Enrichment  

• Provide translated notes 
and key vocabulary terms 

• Provide images of key 
vocabulary terms and 
concepts 

• Word banks  

• Bilingual dictionaries 

• Assistive translator 
technology  

• Sentence frames 

• Simplified notes 

• Reduced homework 

• Simplified word problems 

• Graphic organizers 

• Matched sentences or 
procedures with pictures 

• Alternative presentation 
options 

• 1-2 sentence short 
responses 

• Shortened written 
assignments  

• Modified tests 

• Provide notes when 
student request 

• Reduce project workload 

• Short summaries 

• Display reminders 

• Checklist of materials and 
tasks (printed out or 
digitally accessible) 

• Timelines and Calendar 
for benchmark goals for 
assignments/assessment
s/short-term goals 
(Planner Microsoft) 

• Assistive technology 
(dictation, immersive 
reader, etc...) 

• Flash cards 

• Teacher notes  

• Graphic organizer 

• Clear parameters and 
student workspace 

• Timer to monitor task 
and duration 

• Study guides  

• Guided notes 

• Choices for alternative 
assignments 

• Students are asked to 
come for extra help to 
review/retake 
assessment and 
homework assignments 

• Students are allowed 
time and a half on 
assessments 

• Provide the student with 
frequent check-ins during 
class-time work 

• Visual cue or signs 

• Rephrase of questions 
and directions 

• Partner or group work on 
skill development  

• Students are asked to 
come for extra help to 
review/retake assessment 
and homework 
assignments 

• Students are allowed time 
and a half on assessments 

• Provide the student with 
frequent check-ins during 
class-time work 

• Scaffolding assignments  

• Chunking of materials  

• Allow for errors 

• Pre-teach materials  

• Supply teacher demo 

• Rephrase of questions and 

directions  

• Visual cue or signs  

• Small group assistance or 

collaboration  

• Partner or group work on 

skill development  

• Assistance by instructional 

videos or curated videos 

online  

• Guide with options for 

student goal setting  

• Use of timer or a clock to 

monitor time of student 

activity 

 

• Provide students with 
extra problem sets that 
challenge and involve 
higher level thinking 

• Inquiry lead discussions 
and activities 

• More complex tasks and 

projects 

• Higher level questioning 

and techniques  

• Student demoing and 

explanation  

• Provide opportunities for 

students to set personal 

goals, keep records and 

monitor their own 

learning progress 

• Multiple assessments 

given in different 

domains, which highlight 

student interests, 

strengths, and needs  

• Use multiple approaches 
to accelerate learning 
within and outside of the 
school setting  

• Use enrichment options 
to extend and deepen 
learning opportunities 
within and outside of the 
school setting 

• Use individualized 
learning options such as 
mentorships, internships, 
online courses, and 
independent study 



 

• Assistance by 
instructional videos or 
curated videos online 

 

 

 

 


